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Abstract 

 
The right to education flows directly from the right to life and is related to the dignity of the individual. 

This paper attempts to study the contextualization of Women’s right to education and also analyzes the 
impediments in the enforcement of these rights. Standardized self constructed questionnaire was used and 

50 Masid tribal women were being interviewed, belonging to South Waziristan, FATA. Convenient 

sampling techniques were employed for data collection. The overall analysis shows that an average Masid 

tribal family is supportive of female education and encourages their daughters for further education. They 
allow their daughters to choose their field of study without any pressure but they preferred to be involved 

in decision making; implying that women can’t make academic decisions independently. Results further 

shows that there are some barriers in the way endorsement of right to education. Foremost among those is 
financial constraint, whereas mobility and discrimination were also considered to be contributing factors.  

 

Keywords: Education, Women Rights, Feminism, Masid, South Waziristan (FATA), Contextualization, 

Patriarchal Society. 

 
 

1.  Introduction 
  

 The term women's rights refer to entitlements and freedoms of women. Local customs and behavior of 

particular society may or may not institutionalize these rights but the concept of human rights demands that all social 

institutions be designed in such a way that all human beings have equal opportunities to avail human rights, ignored 
or suppressed by law, local custom, and behavior in a particular society (Hosken, 1981; Pogge, 2002). 
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 The right to education flows directly from the right to life and is related to the dignity of the individual. 

Supreme Court of India, Unnikrishnan J.P. v. State of Andhra Pradesh1 (Juneja, 2003). It is now globally understood 

that there is a link between education and women’s empowerment, and there is a common assumption that education 
leads to autonomy (Mason, 1986; Al Riyami et al 2004, UNPFI,1994). The World Bank promote women’s education 

because it is an input into human capital. Women’s right to education is a fundamental aspect of human development 

and is underpinning all forms of human rights (UNGEI, 2008). 

 

 But unfortunately women’s right to education is at risk because of historical failures to recognize them and 

of women’s inherent difficulties in ensuring them themselves (Gul, 2016). Universal claims about human rights, such 

as education, are often criticized as western (Smith and Light, 2001). It is said that these claims generally ignores the 

‘patriarchal bargain’ undertaken by women in an effort to survive and flourish in a particular society. Communitarians 

assert that cultural context must be considered before applying human rights to any society. They further assert that 

the indigenous culture of a particular community should be preferred over international Human rights for policy 

making and practice (Unterhalte, 2005). 

 
 Based on this notion this paper stresses the importance of understanding the cultural context of Masid society 

for the successful enforcement of Women’s Right to Education. Because this community is supportive of cultural 

practices and favors indigenous culture over everything (Akbar, 2010). A recent survey conducted by Shinwari (2008) 

revealed that majority of people of FATA believes that women should be allowed to get an education and have access 

to better healthcare. But they are against the idea of women working or increasing their power. The Masid tribal culture 

is Patriarchal in nature and Patriarchy is defined here as a kinship-ordered social structure with strictly defined sex 

roles in which women are subordinated to men (Valentine M. Moghadam, 1992). Patriarchy persists where there is 

limited industrialisation, urbanisation and proletarianisation, and may be legislated by the state. At the same time, the 

collision of tradition and modernity; unwanted changes, particularly in the status of women, may result in a 

preoccupation with cultural identity on the part of some social groups. In such a context, measures taken to restore 

women to their `proper place'. One of study conducted by Valentine, m1992, shows that in Iran and Pakistan the states 
foster patriarchal ideology and practices. 

 

 In such setups family support is very crucial for a woman if she wants to avail resources and opportunities of 

getting education.  A tribal woman tends to comply with the cultural norms and, is given acceptance support and 

recognition in the return (Gul, 2016). The present study focused on women’s rights to Education, operationalized as, 

women’ right to have access to opportunities and resources of getting education, right to determine academic choices 

and have power to control their academic life.; right to freedom in making academic decisions (UN Women, 2016). 

Cultural understanding of the concept of women’s right to Education is crucial for endorsement of this right. This 

paper attempts to bridge gap between local and global concepts of women’s right to education by taping the 

perceptions of local Masid women. This paper attempts to study the contextualization of Women’s right to education 

and also analyzes the impediments in the enforcement of these rights. 

 
 As mentioned this paper focuses on the barriers/ impediments in the way of enforcement of Women’s right 

to Education. The ones studied here are gender discrimination, mobility and financial restraints. Gender equality in 

Education has been part of Millennium Development Goal (MDG) in 2005 (Unterhalter, 2005). The objective was to 

discourage gender inequality and promote women empowerment (UNESCO, 2003). The final report of The Education 

for All assessments revealed striking gender inequalities even in countries with high rates of enrolment, like South 

Africa (Gardiner, 1999; Chowdhury et al., 1999; UNESCO,2003). A ‘strong educational base’ is desperately required 

to extend awareness about importance of women education so that these barriers can be controlled (Alvi-Aziz 2003). 

 

 

2. Review of Literature 

 
 The present study is derived from intersection of three main theoretical domains namely feminism, women 

rights and tribal culture studies. Eagleton (2003) describe that Feminism “is above all a political and personal ideology 

http://iss.sagepub.com/search?author1=Valentine+M.+Moghadam&sortspec=date&submit=Submit
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as well as a theoretical position within the academy…” Second-wave feminists strongly contest the association of the 

notion of home and domesticity with women. According to Walby (1990) and McDowell (1991), the ‘home is place 

of relations dominated by men’ and multiple activities. Pratt’s (1997) through her experiences, of living in two 
different communities, ‘shows fluid and transitory of the concept of home and ultimately femininity’.  

 

 Paradoxically concept of women is esteemed whereas women, ‘as a citizen are excluded from social life 

through myths and taboos of patriarchal societies’ (McDowell, 1983). These Feminist historians ‘played significant 

part in feminist activism’. Women’s ‘experience’ and subjectivity became the subject matter of feminism (Neely, 

1988) Radical feminism instated a liberated female subjectivity; undistorted through patriarchal practices’. (Daly 

1979, Griffin 1984) They valued essential femaleness inherent in women’s motherhood and in women’s experience 

dominated by unjust patriarchal practices. Whereas, Lacanian (1977) calls the ‘maternal feminine’, a brand of 

feminism that allowed women to positively understand their differences from men. 

 

 The second wave of feminism brought the need for equal rights. But this concept of ‘equal’ rights entailed 

problems. The concepts of contextualization, cultural relativism remerged in the meanwhile. Aileen Moreton-
Robinson (2000) insists that white, middle-class Australian feminists need to move over, to listen to indigenous 

women. According to Eagleton (2003), in the realm of cultural production this means an end to discrimination against 

women. 

 

 The United Nations has a long history of addressing women’s human rights particularly their right to 

education and much progress has been made in securing women’s rights across the world in recent decades. However, 

important gaps remain and women’s realities are constantly changing (UN, 2014). Its initial goal (1945) was “to 

reaffirm faith in fundamental human rights, in the dignity and worth of the human person, [and] in the equal rights of 

men and women”. (Morsink, 1991) Universal Declaration of Human Rights (UDHR) along with number of 

conventions ensure the equal entitlements of women and men to the human rights followed by conventions protecting 

civil, political, social and cultural rights of women. The universality of human rights and their validity in a given local 
context have often been contested through relativist discourses that brand them as foreign ideas incompatible with 

local culture. (UN, 2014)  

 

 According to Article 25 of the Constitution of Islamic Republic of Pakistan, 1973 (hereinafter referred to as 

“The Constitution”) all citizens are equal in the eyes of law and there must not be any discrimination on the basis of 

sex. The Constitution has guaranteed fundamental rights which are, “Rights of life and liberty, Right to education, 

Rights to Equality (irrespective of gender, race, religion, caste, and residence), Rights to Freedom, Rights to Property, 

and Rights to Culture and Social Rights. Pakistan is also member of United Nations and state party to a number of 

women rights conventions” (Vercelli, 2013). 

 

 Women in provincial Pakistan are notably deprived. As gender stereotypes are embedded in patriarchal 

societies, changes can only happen gradually as a ‘result of educating the population about gender equality and 
reforming local legislation for which nongovernmental organizations work is essential’. (Vercelli, 2013) Governments 

of patriarchal societies explain the ‘deprivation of women’s rights as a consequence of respecting their countries’ 

cultural beliefs and reject the interference from other states by claiming that human rights are a matter of state 

sovereignty (Mullally, 2006) The work of nongovernmental organisations (NGOs) is essential to educate the 

population about how women can contribute to the economic, social and political development of the country, as well 

as to pressure governments for law reforms to reflect gender equality.  By bringing local culture and state sovereignty 

into play, governments put ‘a veil of protection over their decisions and laws’. Holtmaat and Naber (2011) argues that 

in Muslim countries state only comply with the provisions of articles which provided that they do not interfere with 

local laws. 

  

 Noor (2004) observes that state of Pakistan, due to ‘many socio-cultural and economic reasons, couldn’t 
successfully protect women rights.  The endorsement of women’s right to empowerment has been considered as 

contrary to the ‘cultural norms and general Islamic teachings in Pakistani society’ (Anita, 2004). More specifically 

some of the cultural norms in Pakistani society are considered to be impediment in the way of women empowerment. 
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In one of the study Naaz, Reman and Alam (2011) showed how ‘socio-cultural aspects of Pakhtoon culture are 

hindering the way of women empowerment and even violating their basic women rights’. 

 
 In the light of above discussion the present study understand the importance of culture in endorsement of 

women rights and tries to bridge gap between contemporary women’s right to education and indigenous practices.  

 

 

3.  Methodology 

 
 The research was exploratory in nature and quantitative research approach was used for both collection, and 

analysis of the data. Standardized self constructed questionnaire was used as a research tool to tap the perceptions 

about Right to Education among Tribal Masid Women. The calculated reliability coefficient level of the tool was 0.7, 

which indicated satisfactory level of reliability. The data was collected from district Peshawar and Dera Ismail Khan 

of Khyber Pakhtoon Khwa. Sample consisted of women from Masid tribe belonging to FATA. Convenient sampling 

techniques were employed for data collection and 50 women, with age range from 19 to 34 were being interviewed. 

The study doesn’t provide the overall perceptions of entire Masid tribal women as only educated available women 

were being interviewed. One of the reasons of limitation is the ongoing war in the area and spread of Masid families 

all over Pakistan as a result of displacement which made it difficult to access desired population. 
 

 

4.  Results 

 

4.1  Descriptive 

 
 The sample consisted of Masid females with minimum education of matriculation. The results indicate that 

27% of the females have done graduation, 25% are undergraduates, 23% are posts graduates and 23 % are Mphil or 

doing Phd. Sample consisted of 53% of  on job females among those 55% were married.  

 

 Among others 70% reported that their family is supporting them in getting further education. 80% of the 

females reported that the field they are trying to pursue is matching with their personal interests, whereas only 63% 

reported that they have chosen the field of their education without any pressure.  

 

 When asked about the barriers, hindering the provision of right to education, gender discrimination, mobility 

and financial constraints were highlighted. 40% reported that they are not given fair chance to avail equal opportunities 
of getting education as compared to men. Among others 40% reported that they are not allowed to avail opportunities 

of getting education in the city away from their home whereas 42% believed that financial constraints are limiting 

their progress in education as a women.  

  

 When asked about the control, independence in making educational decisions and extra-curricular activities, 

only six percent reported that they can independently make decisions about their school or subject change and 

participate in extracurricular activities. Whereas among remaining respondents 22% reported that they can make 

independent decisions about educational matters whereas 17% reported they are allowed to take part in extra-curricular 

activities.  

 

4.2  Correlation 
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Table 1: Correlation between Family Support, and freedom to make Choices; Personal choices and 

Influences or external pressures 

                          1                     2                  3                             

                               

      FS                                      .392**         .478**                                                                        
     C:PI                                                        .421**                                           

     C: I                                                              1                                                                                                                                                                                            

Note: Note: FS= Family Support, C:PI= Choices: Personal Interests & C:1= Choices: Influences, B:M= Barrier: 

Mobility and Con= control, **P<0.01 

 

Table2: Correlation between Family Support, Barriers faced by women and Control that women have in 

availing Right to Education 

          1          2          3            4                  5                    

  

 B:FR         .431**   .474**   .782**     -.121                                  

 B:D                         .222        .382**     -.208 

 FS                                           .601**     -.166                       

 B:M                                                         .006                        

 Con                                                             1                                              

Note: Note: B:FR= Barriers: Financial Restraints, B:D= Barrier: Gender Discrimination, FS= Family Support and 
B:M= Barrier: Mobility and Con= control, **P<0.01 

 

 Table 1 and 2 shows an inter relationship b/w seven variables i.e. Barriers: Financial Restraints, Barrier: 

Gender Discrimination, Family Support, Choices: Personal Interests, Choices: Influences, Barrier: Mobility and 

control.  The results indicate that variable Family Support is positively correlated with variables, external influences 

while making career choices, personal interest and Barriers; such as mobility and financial restraints. Whereas, it is 

inversely correlated with variable control. It further shows that variable control is inversely correlated with barriers 

such as financial restraints and discrimination. Further analysis indicates that variable discrimination is positively 

correlated with Financial Restraints and mobility. It further indicates that variable financial restraints are positively 

correlated with mobility as a barrier.  
 

 

5.  Discussion 
 

 An average Masid tribal family is supportive of female education. Results indicate equal distribution of 

women across different levels of education implying that women are encouraged to get education and develop career 

(Gul,2016). 

 

 Descriptive results show that an average Masid family encourages their daughters for further education and 

allow their daughters to choose their field of study without any pressure. They can make choices but they prefer to 
involve their family members before making decision and majority believes that their field of study is matching with 

their interests.  

 

 Though the overall culture is supportive of female education but there are some barriers in the way of 

endorsement of right to education. Foremost among those is financial constraint, whereas mobility and discrimination 

were also thought to play important role. According to one of the report the main impediments to female education is 

related to security and safety. Which limit the women’s mobility to move to places away from home for perusing her 

education (Alvi-Aziz,2008). 

 

 The capabilities approach of Amartya enforces that education enhances women’ capabilities, and enables her 

to have expanded choices (Arends-Kuenning, and Sajeda ,2001). But on the contrary our study shows that even 
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educated women have very little control and choices. Decision making and getting control over ones academic sphere 

is still to be improved. A Masid female can’t independently decide to switch discipline or school as per the need and 

she has to get family’s consent before taking part in extra-curricular activities. 
 

 The correlation table shows the relationship between different variables. A tribal female needs support of her 

family for further education and making choices about education. She can’t peruse her personal interests in academics 

if her family isn’t supportive. Role of external influences/pressures in making choices is also dependent on family’s 

attitude. If a family environment is such that it respects individual freedom and allows the members to make choices 

without any pressure only then a Masid girl can enjoy personal freedom. On the contrary if the family chose to interfere 

a Masid girl is handicapped and has to confirm to family pressures in making academic choices. Family support in 

perusing education also plays important role in overcoming the hurdles in the way of getting education. If family is 

supportive the barrier of mobility could be controlled. With the support of family an average Masid female can avail 

opportunities of education in the other city away from home. Furthermore if a tribal family is unsupportive, financial 

constraints can become a potential threat for ending the academic pursuits of a Masid woman. Another very interesting 

aspect is the relationship between control and family support. On average a Masid female has to compromise her 
control over academic decision making to get support of her family. If she chose to be independent in educational 

decision making she will ultimately lose the support of her family, and this can endanger her career development in 

Masid patriarchal culture. As a matter of fact she has to trade off her power of decision making with family support, 

and show compliance with cultural norms in order to avail the right to education (Valentine M, 1992). 

 

 The patriarchal and integrated family structure of tribal household can facilitate or hinder barriers in the way 

of women’s right to education. The results show that gender discrimination, mobility and financial restraints are highly 

correlated. In a tribal culture, if a family is faced with financial constraint, it will prefer the male to avail opportunities 

to getting education as compared to female. In a patriarchal culture men dominate women in an earning role; it’s the 

duty of man to earn so he is preferred to follow academic pursuit and expected to reciprocate by getting good job and 

support his family (Gul, 2016).  Although female’s earning role of a female is accepted but her passive and domestic 
role is culturally preferred (Gul, 2016). Similarly men can go to cities away from home for perusing education whereas 

a large majority of females can’t; and needs support of their family in making such decisions (Saleem & Bobak, 2005). 

 

 The results further indicate the inverse correlations between control over educational decision making and 

barriers; such as gender discrimination financial restraints. With low gender discrimination and financial restraints a 

tribal women can get control over educational decision making. On the contrary these two barriers can hinder the 

women’s right to exert control over her educational decision making (Gul, 2016). 

 

 

6.  Conclusion 

 
 In an effort to bring culture inclusive gender reforms the indigenous culture has to be considered as crucial 

as international standards of human rights. Cultural friendly radicalism can bring change in general attitude of Masid 

Tribal community towards women, and ultimately counter the impediment in the enforcement of Women’s right to 

Education in Tribal perspective. 
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